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Abstract 
The reasons for choosing or rejecting the teaching career are different, in accordance with each person’s values and expectations, 
with the individuals’ cultural characteristics, with the perception one has on the advantages of a teaching career. The objectives 
of the present research have been: to determine the students’ motivation for the teaching career, to establish the relation between 
the age and status variables and the motivation for the teaching career. the research is empirical, without experimental 
manipulation (N = 130). Analysing the results that we have obtained, we can assert that the subjects who hold a position in 
education are considerably more motivated for this profession that the students. Also, that motivation for the teaching career 
seems to increase with the subjects’ ageing. 
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1. Introduction 
The question of motivation for a teaching career is extensively tackled in the literature in the field. By correlating 
the specificities of this issue in Romania with other countries’ reality, pinpointed in various research studies, we 
realise that the interest in this profession is decreasing everywhere in the world. The reasons for choosing or 
rejecting the teaching career are different, in accordance with each person’s values and expectations, with the 
individuals’ cultural characteristics, with the perception one has on the advantages of a teaching career.  
A study conducted in the United Kingdom has revealed six stages of evolution for an employee in education: 1. 
during the first three years of activity, a strong motivation for the teaching career is noted, more often than not 
associated with the support and encouragement that come from the employer; 2. between 4 and 7 years of activity, a 
certain demotivation of teachers is observed, due to difficult tasks or the management type; 3. between 8 and 15 
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years of teaching activity, motivation starts to rise again, as this is the stage in which many teachers reach 
management positions, which triggers higher income; 4. between 16 and 23 years of activity, the job motivation is 
maintained until the management assignments and routine give the individual a sense of stagnation; 5. between 24 
and 30 years of activity, we deal with demotivation owed to the significant difference between the teacher’s and the 
students’ age. The teacher feels that s/he cannot control the students, that they are less valuable than the ones s/he 
taught in the previous years; 6. After 31 years of activity, motivation for the teaching career varies. Some teachers 
are demotivated as they are not able to adapt to the changes in the field, while others are content with the students’ 
progress (Day et al., 2006). To a certain extent, these stages correspond with the Romanian reality, as well.  
The research studies conducted by Moran et al. (2001) and Brookhart & Freeman (1992) pinpoint three 
categories of reasons why a person opts for the teaching career: a) extrinsic reasons, such as the wage and the 
possibility for longer holidays; b) intrinsic reasons: interest in the field, personal experience and the possibility for 
intellectual accomplishment; c) altruistic reasons – the desire to help in the formation and development of 
individuals. Also, in accordance with their status, people have different reasons for choosing a teaching career. 
Sinclair (2008) has drafted a study based on students, future teachers. They declared that their motivation was: the 
sense of their personal quality, the availability to work with children, and the sense of teaching as possible 
intellectual incentive. Watt and Richardson (2007) drafted a study in which participated teachers at three universities 
from Australia. The results obtained suggested that these teachers considered they had skills to teach and regarded 
teaching as an important activity, with social relevance.  
Also, a correlation can be made between the motivation for the teaching career and the student or teacher status. 
The research conducted by Pelletier et al. (2002) show that the ones who already teach depict a certain self-
determination towards the learning activity, while the students are less determined to embrace a teaching career. 
Other studies (Forneck et al., 2000; Gonik et al., 2000) emphasise the fact that there are certain circumstances in 
which teachers are content and motivated for their profession: when they have support from parents and 
management, when they have a certain autonomy in their activity, when the atmosphere at school is a pleasant one 
etc. Gottfredson (1981) asserts that the choice for the teaching career is also determined by the gender variable and 
by the prestige of this profession.  
2. Research Design  
2.1. Objectives and hypotheses 
Starting from the results of the studies in the literature in the field, the objectives of the present research have 
been:  
a) to determine the students’ motivation for the teaching career;  
b) to establish the relation between the age and status variables and the motivation for the teaching career.  
In order to render these objectives operational, we have started from the following assumptions:
1. There are significant differences in reference to status in what the students’ motivation for the teaching career 
is concerned; 
2. There are significant differences in reference to the age category in what the students’ motivation for the 
teaching career is concerned. 
2.2.  Methodology (subjects, procedure, instruments) 
The research is still in progress at the moment, but we have chosen to present the preliminary results obtained 
from a lot of 130 subjects, students at various faculties at “Dunărea de Jos” University of GalaĠi, Romania. Mention 
should be made that the research is empirical, without experimental manipulation. Considering the age category
variable, the subjects lot consists in 45 subjects between 18 and 28 years, 40 students between 29 and 40 years, and 
45 students over 40 years. Considering the status variable, the lot consists in 67 subjects who are students and 63 
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subjects who are students and are, the same time, employed in education. The average age of the subjects involved 
in the research is 20 years. During our research, we have considered the following variables:
a) Dependent variable: 
x motivation for the teaching career; 
b) Independent variables: 
x status (students; students employed in learning); 
x age (three categories: 18-28 years; 29-40 years; over 40 years).  
In order to measure the motivation for the teaching career we have built and applied the Motivation for the 
teaching career questionnaire. The questionnaire consists in 48 items in its final variant. The response choices are 
numbered from 1 to 7, where 1 = complete disagreement, and 7 = complete agreement. The subjects who score high 
in this questionnaire want to pursue a didactic career, are willing to take responsibilities related to this profession. . 
The Cronbach-Alpha coefficient for the entire questionnaire is Į = 0.79. 
The statistical analysis of the results has been conducted with the help of SPSS 13 software. The statistical 
operations have been: 
x frequency analysis for determining the composition of the subjects lot; 
x mean calculation for the motivation for the teaching career variable; 
x the Cronbach-alpha consistency coefficient for establishing the questionnaire’s fidelity; 
x ANOVA one-way for verifying the age category variable’s influence over the motivation for the teaching career 
variable; 
x the independent samples t test for comparing the mean obtained for the dependent variable motivation for the 
teaching career in reference to the age category variable; 
x the independent samples t test for comparing the mean obtained for the dependent variable motivation for the 
teaching career in reference to the status variable. 
2.3. Data processing and analysis. Results 
H1. In order to check whether the motivation for the teaching career depends on age, we have applied the 
ANOVA one-way method. As there are three age categories, we have previously checked the condition of the 
normality of distribution for the motivation for the teaching career variable, for each age category. The results in the 
Shapiro-Wilk test are statistically insignificant, therefore the motivation for the teaching career variable is normally 
distributes for the three age categories. Also, the results in the Levene test indicate F (2, 127) = 0,716, p = 0,490 (p > 
0,05). As the variances are equal and the condition of homogeneity of variances is fulfilled, we are able to apply the 
ANOVA method. Based on the statistical analyses we have made, we note significant differences in reference to the 
age category in what the motivation for the teaching career is concerned [F (2, 127) = 11.047, p < 0.05]. In order to 
verify between what age categories are the differences more significant, we have applied the independent samples t 
test. The results obtained are presented below: 
x There are significant differences between the students between 18 and 28 years of age and the students between 
29 and 40 years of age in what the motivation for the teaching career is concerned [t (76) =-2.367, p = 0.020 (p < 
0.05)], that is to say that the subjects between 29 and 40 years of age have a higher degree of motivation for this 
job; 
x There are significant differences between the students between 18 and 28 years of age and the students over 40 
years [ t (68) = -4.413, p < 0.05], in that the subjects over 40 years are more motivated for a teaching career than 
the subjects up to 28 years of age; 
x There are significant differences between the students between 29 and 40 years of age and the students over 40 
years [ t (77) = -2.487, p = 0.015 (p < 0.05)], in the sense that the students over 40 years of age valorize the 
teaching career more than their younger colleagues. 
The results are also presented in the chart below. 
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Fig. 1. Comparison of the means for the motivation for teaching career variable in relation with the age category variable 
Analysing the results that we have obtained, we can assert that our first hypothesis is valid; indeed, the students’ 
motivation for the teaching career depends on their age category.  
H2. In order to check whether the motivation for the teaching career depends on the subjects’ status, we have 
applied the independent samples t test. The results for the Levene test are: F (128) = 0,584, p = 0,446 (p > 0,05). As 
F is not significant and the variances are equal, the condition of the homogeneity of variances is fulfilled. According 
to the results obtained, we note significant differences in relation to the subjects’ status in what the motivation for 
the teaching career is concerned [t (128) = -3,563, p = 0,001 (p < 0.05)]. The results are illustrated in the table 
below. 
Table 1. The results for the t test for comparing the means for the motivation for teaching career variable 
in relation to the subjects’ status 
Variables n M SD t df p
Motivation for teaching profession -3.563 128 .001 
student 67 5.95 ,46773 
student engaged in teaching 63 6.24 ,44183 
Therefore, the subjects who are already employed in education score significantly higher in motivation for the 
teaching career (M1 = 6.24), than the subjects who have only the status of students, not being employed in the 
education system (M2 = 5.95). These results entitle us to assert that this second hypothesis is also valid. 
3. Conclusions 
Our research provides a few preliminary aspects concerning the motivation for the teaching career. Our aim has 
been to determine whether there is any dependence relation between the subjects’ status, their age, and the 
motivation for the teaching profession. The results prove that our hypotheses have been valid. In what the relation 
between status and the motivation for the teaching career is concerned, our results seem to confirm the research 
undertaken by Pelletier (2002), Sinclair (2008), and Watt and Richardson (2007). We were able to note that there are 
differences between students and teachers. The subjects who hold a position in education are considerably more 
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motivated for this profession that the students. Also, we need to take into consideration that the students involved in 
our research are already in training for the teaching career, which forces us to regard the results in this particular 
context.  
In what the relation between age and motivation for the teaching career is concerned, our preliminary results 
confirm Day’s study (2006). We have noted that motivation for the teaching career seems to increase with the 
subjects’ ageing. It is important to analyse the results in close connection with the present-day Romanian context. 
Thus, the subjects between 18 and 28 years of age are less interested in the teaching profession, because of the low 
income and the low social status of this job. Those who opt for this career are doing it only when they do not have 
other options and only for short periods of time. At the opposite end, the ones over 30 or 40 years of age who have 
already worked in the field are much more motivated, considering that they have already acquired the required skills 
and being content not with the wage, but with the type of activity they perform and the working environment.  
The results will be re-assessed at the end of the research, when the subjects lot will be representative and 
correlations with other variables will be made. Nevertheless, they can be of interest for practitioners and decision-
making factors in education. It is imperative for the status of the teaching profession to be improved at the societal 
level, as well as the retribution system for those who work in this field. The teaching career does not have to be a 
necessary evil or an occupation propelling towards more financially attractive professions. The responsibilities and 
ageing produced by the teaching career are at least worthy of a different approach at the level of educational 
policies. 
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